A Study of Level of Aspiration and Adjustment as Related to Self Efficacy among Undergraduate Students by Javed, Sahar
A STUDY OF LEVEL OF ASPIRATION AND ADJUSTMENT 
AS RELATED TO SELF EFHCACY AMONG 
UNDERGRADUATE STUDENTS 
DISSERTATION 
SUBMITTED FOR THE AWARD OF THE DEGREE OF 
Maittt of $I)tlos(op^p 
IN 
PSYCHOLOGY 
BY 
S AH AR J AVED 
Under the supervision of 
Prof. NAHEED NIZAMI 
DEPARTMENT OF PSYCHOLOGY 
ALIGARH MUSLIM UNIVERSITY 
ALIGARH (INDIA) 
2010 
5 SEP mi 
DS3986 
DEPARTMENT OF PSYCHOLOGY 
ALIGARH MUSLIM UNIVERSITY 
ALIGARH-202 002 (UP.) INDIA 
PHONES : Internal Off. - 1580, 1581 
T^attd . 5 D - ^ '^^10 
CERTIFICATE 
This is to certify that Miss. Sahar Javed has worked for her M.Phil. 
Degree on the topic "A study of Level of Aspiration & Adjustment as 
related to Self-efficacy among undergraduate Students" under my 
supervision. I have guided her by regular checks of data and other 
necessary materials at every step. The work done by her is original and up 
to the standard. I recommended this dissertation for submission for the 
degree of Master of Philosophy in Psychology. 
PROF. (IWIrs. rWAHEED NIZAMI 
Supervisor 
p 
T>edioattd to m.y dearest 
Mother 
she acted iv^ m,e as> m.y tiA s^ptrflttoiA. 
(^nve i^e the nsptrnttoiA, to Loofe ahead 
^ " * 
ACKNOWLEDGEMENTS 
/ Begin this zuor^in the name ofSUXS^the most merdjuCand the, most 
Beneficent & without his grace and mercy this xvork^ was not possiBie. 
'first of aU, I humBCy e?(press deep sense of gratitude to my esteemed 
teacher and supervisor, iPrcf. (Mrs.) 9{gheed 9\(tzamij ^Professor, 
(Department of Tsychotogy, Sltigarh MusCim University, Migarh. She 
spared her vatuaSk time in spite of tight teaching schedules to guide the 
present investigation. It was not feasiBCe for me to complete my research 
wori<i without her l^en involvements, e?qjert knowledge and deep insight 
into the suBject. I shall ever Be grateful to her for her ever ready helping 
nature. 
I am very much thanfful to Trof. {'Mr.) Saeeduzzafar and 'Prof. 
(9dr) Shamim A. Slnsari, (Department of Psychology, S^iMU, Migarh for 
their constant encouragement and l(een interest shown for the completion 
of my research workj 
Lastly, I zaish to offer my sincere thanf^s to all the students, who 
volunteered to serve as suBjects on a rather difficult tasl<i. 
Sanarjaved 
Certificate 
Dedicated 
Acknowledgement 
CHAPTER ONE 
1.1 
1.2 
1.3 
1.4 
1.5 
1.6 
CHAPTER TWO 
2.1 
2.2 
2.3 
2.4 
CHAPTER THREE 
3.1 
3.2 
3.3 
3.4 
3.5 
3.6 
3.7 
3.8 
3.9 
CHAPTER FOUR 
CHAPTER FIVE 
5.1 
5.2 
REFERENCES 
APPENDICES 
C O N T E N T S 
INTRODUCTION 
Adjustment 
Self-efficacy 
Level of aspiration 
Rationale of the study 
Aims and objectives of the study 
Hypothesis 
REVIEW OF UTERATURE 
Self-efficacy related to adjustment 
Self-efficacy related to level of aspiration 
Level of aspiration related to adjustment 
Studies related to gender 
METHODOLOGY 
Design of the study 
Sample 
Description of tools 
Bell's Adjustment inventory 
Personal efficacy scale 
Level of Aspiration scale 
Biographical information blank 
Procedure 
Statistical analysis 
RESULTS 
DISCUSSION 
Discussion 
Conclusion 
Page. 
1 
4 
11 
17 
24 
24 
25 
26 
26 
29 
34 
35 
40 
41 
41 
42 
42 
42 
43 
44 
44 
45 
46 
56 
56 
61 
63 
74 
IV 
LIST OF TABLES 
TABLE TITLE PAGE 
NO. NO. 
4.1 Correlation of Matrix for studied variable 46 
4.2 Depicts the mean, SDs and t-value of all variables for 47 
the high self-efficacy students and the low self-efficacy 
students respectively. 
4.3 Depicts the mean, SDs and t-value of all variables for 47 
the male students and the female students respectively. 
4.4 Depicts the mean, SDs and t-value of all variables for 48 
the arts and commerce students respectively. 
4.5 Depicts the mean, SDs and t-value of all variables for 49 
the arts and social science students respectively. 
4.6 Depicts the mean, SDs and t-value of all variables for 50 
the commerce and social science students respectively. 
4.7 Depicts the mean, SDs and t-value of all variables for 51 
the arts and science students respectively. 
4.8 Depicts the mean, SDs and t-value of all variables for 52 
the commerce and science students respectively. 
4.9 Depicts the mean, SDs and t-value of all variables for 53 
the science and social science students respectively. 
4.10 Step-wise regression analysis dependent variable: social 53 
adjustment Independent variable self-efficacy (male 
and female). 
4.11 Step-wise regression analysis dependent variable: home 54 
adjustment Independent variable: level of aspiration 
(male). 
4.12 Step-wise regression analysis dependent variable: social 54 
adjustment Independent variable: self-efficacy and level 
of aspiration (male). 
4.13 Step-wise regression analysis dependent variable: 55 
overall adjustment Independent variable: level of 
aspiration (male). 
m 
CHAPTER ONE 
INTRODUCTION 
m 
Introduction 
CHAPTER 1 
INTRODUCTION 
Toward the end of the last century many rapid changes has taken place in a 
variety of directions and for that today's youth must learn to adjust to ensure 
that they feel happy, able to cope and maintain a state of well-being. 
In a complex social environment, students are bewildered related to 
making appropriate choices, plan and settings realistic goals. After completing 
school life they face problems related to college life, and have to make 
collegiate adjustment involving changes roles, relationship, academic demand 
and social demands. Students make many transitions during the years of 
schooling: from home to school, middle to high school and high school to 
college or work. These transitions are usually major events in the life of 
students and parents. Pursuing a college education requires adjustment on 
the part of all students though; the type and degree of adjustment 
experienced by each student will vary depending on background experience 
and prior schooling. The process of adjustment involves a person attempt to 
cope with masters and transcend such challenges. A large number of factors 
are associated with adjustment however, self-efficacy play a central role in the 
process of adjustment Such researches have shown that low self-efficacy 
expectancies are an important future of a variety of adjustment problem 
including, regression, anxiety problems, substance abuse and addiction. 
Individual with high self-efficacy beliefs also reports strong feelings of well-
being and high self-esteem in general, which helps them to cope with stress, 
anxiety and depression effectively. Rutger and William (2005) examined the 
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associations between self-efficacy, emotional adjustment and problems like 
smoking in a large sample of early adolescents and found that lower level of 
self-efficacy and lower level of emotional adjustment enhance the smoking 
behavior. Jerusalem and Mittag (1997) found that person with high self-
efficacy showed better adjustment whereas those having low personal efficacy 
beliefs with weak social resources were the most vulnerable to emotional 
distress and ill health and achieved lower level of adaptation. The group with 
highest self-efficacy beliefs and adequate social resources experienced the 
highest level of adaptation outcomes. Claudia (1996) found that perceived 
self-efficacy was related with lower mental health problems. 
Another important direction of research which appears to have bearing 
on adjustment is the level of aspiration. The student academic and non-
academic adjustment is influenced by his achievements come-up to the goal 
he has set There are many factors that influences level of aspiration, the most 
common are: intelligence, sex, interests, values, family-pressures, group-
expectations, cultural traditions, competition with others, past experiences, the 
mass media, personal characteristics as foresight, fmstration tolerance, abilit)' 
to delay gratification of wishes, ambition and temperament 
Furthermore Level of aspiration is also thought to be influenced by 
self-efficacy. It makes a difference in how people feel, think and act In terms 
of feeling a low sense of self-efficacy is associated with depression, anxiet>', 
helplessness and impedes motivation. In terms of thinking a strong sense of 
competence facilitates cognitive processes and performance in a variety of 
settings including the quality of decision-making on academic achievement In 
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terms of act, self related cognition is a major ingredient of motivation process. 
People with high self-efficacy choose to perform more challenging task, they 
set for themselves higher goals and stick to them. Actions appreciate in 
thoughts and people anticipate either optimistic or pessimistic scenarios in 
line with their level of self-efficacy. 
According to Adler level of aspiration is also associated with 
adjustment In well adjusted people the driving force behind the need for 
achievement, or the "will to power", is adjusted to reality; it is integrated with 
social drives and leads to reasonable satisfaction through achievement In 
poorly adjusted people, it is unrealistic and unrelated to social derives, thus 
leading to failure and maladjusted behavior. Furthermore, while the well 
adjusted person generally tries to compensate for failure or weakness by 
excelling in activities in which his ability is greatest the poorly adjusted over-
compensates or tries to excel where he is weakest in an attempt to deny his 
weakness. 
In this context the present study focuses on how level of aspiration and 
perception of self-efficacy account for a significant portion of variance in 
adjustment Though level of aspiration and self-efficacy are related to each 
other and also with adjustment but little is known about the exact nature of 
their relationship as no study was attempted to look specifically at those 
constructs exclusively with students. 
A brief description of the variables: Adjustment Self-efficacy and Level of 
Aspiration is given below:-
Introduction 
1.1 ADJUSTMENT: - The word adjustment has been described in many ways 
by different psychologists, biologists, mental hygienists and other behavioral 
scientists. Biologists take adjustment in terms of adaptation to the physical 
world. The mental hygienists take a more personal view of the adjustment 
process and consider it to be the need for a person's adjusting to himself, 
understanding his strength and limitations, facing reality and achieving a 
harmony within himself (Kaplan 1965).They give emphasis on the 
achievement of self-acceptance, freedom from internal conflicts, self 
realization and developing a unifying set of values which make life purposeful 
and meaningful. Social aspect of adjustment requires that the individual 
should achieve a reasonable compromise between his drive for self-realization 
and the demands of the society in which he lives. 
Personality psychologists define adjustment on the basis of self-concept 
or self-picture of the individual which should be in accord with reality. 
"Adjustment is the process of meeting life's problem, and is personality and 
the self-concept aspect of personality in action". Glazz and Walston 1958). We 
may define the self-concept as the total psychological view that the individual 
has of himself in relation to the environment, or it is an organization of self 
meaning or ways of seeing self (Combs and Sny^ 1959). 
Some psychologists have approached adjustment from quite a different 
angle and defined it in terms of integration of separate responses or acts." 
large units of behavior in which several separate acts or responses are joined 
or integrated are called adjustment". (Asher, Tiffm, and knight, 1953). For 
example, when we talk of classroom adjustment, we mean integration of 
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separate accidental acts, like listening, reading, attending, reciting, 
remembering, etc. in which the student is engaged in the classroom. Similarly, 
separate responses are involved in home, occupational and marital 
adjustment etc. Thus adjustment may be said to be a combination of the 
different reactions of the individual which is in tune with reality. 
There are some definitions of adjustment are as follows:-
According to White (1928) "Adjustment represents compromise between the 
needs of the individual and demands of the society which he lives in. 
Individual tendencies must be restricted and channeled in certain directions if 
the person is to function as a member of the social organism " 
Good (1959) states that adjustment is the process of finding and adopting 
modes of behavior suitable to the environment or the changes in the 
environment 
Kulshrestha (1979) explained that the adjustment process is a way in which 
the individual attempts to deal with stress, tension, conflicts, etc. and meet his 
or her needs. 
Another definition of adjustment has been given in the Dictionar>' by 
Wolman "Adjustment is harmonious relationship with the environment 
involving the ability to satisfy most of one's needs and meet most of the 
demands, both physical and social that is put upon one". 
Adjustment can be simply analyzed in the following ways: 
(1) Adjustment is a process. 
(2) By this process the individual tries to bring harmonious, stable, and 
satisfying relationship with his environment i.e. by this process the 
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individual alters his impulses and responses to fit the demand of his 
environment 
(3) By this process the individual tries to satisfy his needs and desires in 
accordance with environmental demands on the one hand and his 
abilities and limitations on the other. A good adjustment always aims 
at long-term satisfaction instead of satisfying an immediate intense 
need. 
Another important issue is that of describing who are well adjusted 
and who are poorly adjusted persons, or when does a person make healthy 
adjustment? It will not be a simple matter of classifying individuals as adjusted 
and maladjusted. He knows that standards of adjustive behavior may var>' 
with time, place, culture, circumstances and the characteristics of the 
individual. There is no single life style which is best for all people; there are 
many life styles of varying forms (Kaplan, 1965). Social Adjustment or 
maladjustment of the students depends upon several organismic and 
environmental variables such as age, sex, intelligence, achievement, family 
background and socio-economic conditions. These factors are inter-related 
when the young child is well adjusted in is peer group, he is likely to achieve 
and develop his potentialities to the fullest extent Any kind of disturbances in 
his social relations is likely to hamper the healthy development of his 
personality. 
In a school or college situation most students will meet problems in 
some area of school or college life or other. Some of the common problem 
faced by college students includes lack of self-control, new environmental 
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stimulations, sexual immaturity, or unequal competition. Unexpected trouble, 
illness, death in his family, personal illness, or accident may interfere 
temporarily with student's progress. 
Arthur Chickering and Nancy Schlossberg (1995) point out that 
student who are leaving high school attending college fulltime and living on 
campus tend to experience the most dramatic adjustment Specific type of 
collegiate adjustment involves changes in roles, relationships, academic 
demands and social demands. 
Roles:- Taking on the new role of college students often brings new 
challenges and forces adjustment in existing roles such as those of 
son/daughter, friend, partner, spouse and parents. This is especially the case 
for part time adult students with full time jobs and families. 
Relationships:- New college students need to adjust to changes in their 
relationships. Students make new friends and develop new peer groups in 
college. 
Academic demands:- For most college students, the transition to the college 
classroom requires an adjustment of academic habits and expectations. They 
often must study harder, improve their study habits and take school more 
seriously. 
Social demands:- The social environment of college requires adjustment on 
the part of new college students. Students must learn to balance the many 
social choices they have with their academic responsibilities. Developing new 
relationships represent an important element of social adjustment 
Introduction 
Academic adjustment involves the student's iiealthy adjustment to 
school or college environment and work. It could be looked upon as the 
student's adjustment to the curriculum as evidenced in his interest and liking 
for it steadiness and clarity of his goals that is, whether the students has a 
carefully conceived plan for his future; whether he is conscious of clear and 
normal life goals; whether he is stimulated to a proper effort to achieve them. 
The achievement of these largely depends upon his efficiency in the use of his 
time and methods of study he employs. His emotional maturity, his sound 
mental and physical health, his personal and social relationships with the 
teachers and his associates are factors that are likely to help or hinder the 
efficient pursuits of his goals in the sphere of collegiate life. 
Academic adjustment may be considered to comprise the following:-
Curricular adjustment- This is revealed in a student's satisfaction of the 
curricular he has chosen or in the curricular set for him in which he grows 
and finds satisfaction. 
Steadiness and clarity of goals and level of Aspiration:- This depends upon 
the student's educational and life goal; his desire and effort to achieve them 
and his sense of values. Whether his present activities, including his 
attendance at school or college have an acknowledged place in a carefully 
conceived plan for future whether he has found himself; whether he knows 
the direction in which he is advancing; whether he distinguishes between the 
important and the unimportant, and has a sense of responsibility toward his 
obligations. 
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Personal efficiency in planning and use of time: - The effectiveness with which 
the students schedules and carries out his daily activities. Whether he plans 
his routine activities in such a way that he s able to make profitable use of his 
time, or whether on the other hand, the presence of such irregular habits as 
procrastination, shirking of responsibility, over sleeping, frequent trips to 
home or devoting disproportionately great amounts of time to outside 
activities and recreations, poor or tardy preparation of assignments etc. 
interfere with his efficiency these may be regarded as evidences of 
maladjustment 
Study skills and practices: - The student's characteristics study behavior at his 
desk and in the classroom is also very suggestive, the conditions under which 
he attempts to learn. 
Mental or psychological health: - The student's emotional adjustment, the 
extent to which he believes himself to be beset by recurring worries and 
emotional upsets interfere with his efficiency, whether the student tends to 
give up easily when facing difficult problems and whether he experiences 
"examination jitters", whether he exhibits common symptoms of mental 
maladjustments such as excessive day dreaming, fluctuations of mood, 
depression, homesickness, lack of self-confidence, feelings of failure and 
insecurity and immoderate concern with trifling thoughts and pett>' 
disturbances these are evidences of lack of mental health which impede 
progress and paralyze effort 
The process of adjustment can best be described in terms of a number of 
criteria: 
IntroducUon 
Integration: - A well adjusted student is free from inner conflicts and therefore 
is able to concentrate his energies on his goal or compatible group of goals. 
Ego development - A well adjusted student is one who has learned to apply 
his intelligence to the effective solution of his problems to living. He is able to 
work efficiently and adequately, he finds reasonable enthusiasm, satisfaction 
and pleasure in his work. 
Responsibility: - A well adjusted student has the necessary maturity to accept 
responsibility for his actions; he has the necessary mastery and understanding 
of his own feelings. 
Reality orientation: - A well adjusted student recognizes reality, particularly his 
own limitations and capacities. 
Sense of security: - A well adjusted student has a sound sense of security 
which grows out of his feelings of belonging and being desired, he has feelings 
of adequacy and of being appreciated, he has adjusted his aspiration to 
reality, that is the reality of what he can expect of himself in the light of his 
talents, social position and opportunities. 
Curiosity and spontaneity: - A well adjusted student shows normal curiosit)' 
and exhibits a natural and easy spontaneity in social relationships. To be a 
good student it is necessary to achieve first of all, a high level of personal 
adjustment in which problems of a physical, emotional, sexual, moral and 
spiritual nature are reduced to a minimum (Hariss 1961). The student racked 
by moral conflicts, frustration and indecisions or the students incapacitated by 
chronic illness are unlikely to taste the fruit of academic success. Adjustment 
was found to be associated with self-efficacy among children and adolescents. 
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Jerusalem and Mittag (1997) found that persons with high self-efficacy showed 
better adjustment whereas those having low personal-efficacy beliefs with 
weak social resources were the most vulnerable to emotional distress and ill 
health and achieved lower level of adaptation. Since self-efficacy is associated 
with adjustment it is part of our conscience to understand the concept in 
some detail. 
1.2 SELF-EFFICACY is an impression that one is capable of performing in a 
certain manner or attaining certain goals. It is a belief that one has the 
capabilities to execute the courses of actions required to manage prospective 
situations .Unlike efficacy, which is the power to produce an effect (in essence, 
competence), self-efficacy is the belief (whether or not accurate) that one has 
the power to produce that effect 
How do we develop a sense of self-efficacy? 
There are several ways; one is to observe our prior successes and failure at a 
task. If people try roller-blading and have little success, they will be less likely 
to attempt it again. If their initial attempts are promising however, they will be 
more likely to try it again in the future. Self-efficacy also comes from direct 
reinforcement and encouragement from others. 
Self-efficacy was proposed by Bandura in 1977, which came from 
social cognitive theory. According to Bandura, expectations such as 
motivation, performance and feelings of frustration associated with repeated 
failures determine affect and behavioral reactions. (Bandura 1986) separated 
expectations into two distinct types: Self-efficacy and outcome expectancy. He 
defines self-efficacy as the conviction that one can successfully execute the 
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behavior required to produce the outcome. The outcome expectancy refers to 
a person's estimation that a given behavior will lead to certain outcomes. He 
states that self-efficacy is the most important precondition for behavioral 
change, since it determines the initiation of coping behavior. 
Definitions of Self-efficacy:-
(Bandura 1977)Self-efficacy is a person's evaluation of his/her ability or 
competence to perform a task, reach a goal or over-come an obstacle. 
Medenick 1982 Personal-efficacy refers to a belief or expectation that one can 
successfully bring about change, people with expectations are more likely to 
take risks, set more difficult goals persist longer at chosen activities and be 
more involved in what they are doing. 
Schunk 1985 States that self-efficacy refers to personal judgments of 
performance capabilities in a given domain of activity that may contain novel, 
unpredictable and possibly stressful features. 
Bandura 1986 self-efficacy is the individual's assessment of their capabilities 
to organize and execute actions required to achieve successful levels of 
performance. 
Bandura 1989 self-efficacy means one's belief in one's abilit>' to perform 
specific behavior or set of behaviors required to produce an out-come. 
Locke & Latham 1990 found that individuals with high self-efficacy tend to 
pursue more challenging goals than individuals with lower self-efficacy. Self-
efficacy levels can enhance or impede the motivation to act 
12 
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Cliffs 1993 self-efficacy then can be defined as the perception or judgment of 
one's ability to perform a certain action successfully or to conclude one's 
circumstances. 
FACTORS AFFECTING SELF-EFFICACY: - Bandura points to four sources 
affecting self-efficacy. 
Mastery experience: - Individuals engage in tasks and activities, interpret the 
results of their actions, use the interpretations to develop beliefs about their 
capability to engage in subsequent tasks or activities, and act in concert with 
the beliefs created. Typically, outcomes interpreted as successful raise self-
efficacy; those interpreted as failures lower it 
Modelling-
People form their self-efficacy beliefs through the vicarious experience of 
observing others perform tasks. This is a process of comparison between a 
person and someone else. When people see someone succeeding at 
something, their self-efficacy will increase; and where they see people failing, 
their self-efficacy will decrease. This process is more effectual where the 
person sees themselves as similar to his/her model. If a peer who is perceived 
as having similar ability succeeds, this will likely increase an observer's self-
efficacy. Although not as influential as past experience, modeling is a powerful 
influence when a person is particularly unsure of him or herself 
Social persucision: - these persuasions can involve exposure to the verbal 
judgments that others provide social persuasions relate to 
encouragements/discouragements. These can have a strong influence. 
13 
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Physiological factors :- In unusual, stressful situations, people commonly 
exhibit signs of distress, shakes, aches and pains, fatigue, fear, nausea, etc. A 
person's perceptions of these responses can markedly alter a person's self-
efficacy. If a person gets "butterflies in the stomach" before public speaking a 
person with low self-efficacy may take this as a sign of their own inability, thus 
decreasing their efficacy further. On the other hand a person with high self-
efficacy is likely to interpret such physiological signs as normal and unrelated 
to his or her actual ability, which will continue to be seen as high regardless 
of trembling hands etc. Thus, it is the person's belief on the implications of 
their physiological response that alters their self-efficacy, rather than the sheer 
power of the response. 
How self-efficacy belief influence human functioning? 
Self-efficacy beliefs can enhance human accomplishment and well-being in 
countless ways. 
Choices regarding behavior- They influence the choices people make and the 
courses of action they pursue. Individual tend to select tasks and activities in 
which they feel competent and confident and avoid those in which they do 
not Unless people believe that their actions will have the desired 
consequences, they have little incentive to engage in those actions. 
Motivation:- People with high self-efficacy in a task are more likely to expand 
more effort, and persist longer than those with low efficacy on the other hand; 
low self-efficacy provides an incentive to leam more about the subject As a 
result someone with a high efficacy may not prepare sufficiently for a task. 
14 
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Thought patterns and emotional reactions: - High self-efficacy helps create 
feelings of serenity in approaching difficult task and activities. Conversely, 
people with low self-efficacy may believe that things are tougher than they 
really are, a belief that fosters anxiety, stress, depression, and a narrow vision 
of how best to solve a problem. As consequences, self-efficacy beliefs can 
powerfully influence the level of accomplishment that one ultimately achieves. 
The destiny Idea: - Bandura successfully showed that people of differing self-
efficacy perceive the world in fundamentally different ways. People with a high 
self-efficacy are generally of the opinion that they are in control of their own 
lives; that their own actions and decisions shape their lives. On the other 
hand, people with low self-efficacy may see their lives as somewhat out of their 
hands. 
Although self-efficacy beliefs exercise a powerful influence on human 
action, a number of factors can affect the strength of the relationship. 
Types of Self-efficacy - High self-efficacy beliefs and low self-efficacy beliefs. 
High self-efficacy beliefs: - Those who have high self-efficacy beliefs find an 
inner confidence which allows than to perform tasks that might otherwise 
seem beyond their reach. A high self-efficacy makes life a little easier and 
one's day a little brighter. When people have a belief in themselves and their 
abilities they are more likely to: 
1. Set higher and higher goals for themselves as they climb the ladder of 
success. 
2. Accept more difficult challenges. 
3. Assume more responsibilities. 
15 
Introduction 
4. Feel generally good about them and foster self-esteem. 
5. Commit full effort towards accomplishing their objectives. 
Low self-efficacy beliefs: - Those having a low self-efficacy are more prone to 
lack confidence in their own abilities. A low self-efficacy will manifest itself in 
a variety of ways in their daily lives. He/she may try to hide it but it will always 
be there and will control their lives in many ways. It may cause them to: 
1. Limit their dreams and goals because they don't believe they can do 
more. 
2. Turn away from more difficult challenges. 
3. Focus on the potential for failure rather than the likelihood of success. 
4. Examine his/her weaknesses rather than expand their strengths. 
5. We may believe things are tougher than they really are. 
Self-efficacy has been classified into three different categories such as:-
Social self-efficacy: - Social self-efficacy dealt with their belief about their 
ability to form and maintain relationships to be assertive and to engage in 
leisure time activities. 
Self regulatory self-efficacy: - Self regulator)' seJf-efficacy dealt with abi7if>' to 
resist peer-pressure and avoid high risk oriented activities. 
Academic self-efficacy - Academic self-efficacy refers to an individual's 
confidence in his/her ability to succeed in academic tasks and pursuits 
(Bandura). Academic self-efficacy has been the focus of a vast amount of 
research due to its influence on various aspect, of student's academic 
functioning. 
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Researchers have shown that academic self-efficacy is predictive of 
student's ability to succeed and that student with higher academic self-efficacy 
work harder (Bandura, Barbaranelli, Caprara and pastoreili, 2001) are more 
persistent (Pajares,1996), and develop better goal-setting and time-
monitoring strategies than other students (Zimmerman, 2000) Choi (2005) 
found that high levels of academic self-efficacy are positively related to 
academic performance, and others have documented the importance of 
perceived confidence in initiating and sustaining motivation and achievement 
oriented behavior (Bandura 1993; Pajares and Miller, 1994). 
Studies on perceived academic self-efficacy and student learning have 
confirmed that perceived self-efficacy impacts on student's aspiration, level of 
interests in academic pursuit, academic accomplishment and how well they 
prepare themselves for different occupational careers (Bandura, 1995). 
1.3 LEVEL OF ASPIRATION: - The term level of aspiration is best explained 
as a frame of reference involving self-esteem, or alternatively as a standard 
with reference to which an individual experiences, i.e. has the feeling of 
"failure or success". Level of aspiration is a crucial aspect of individual's 
motivation since it determines his effort towards attaining goals as well as the 
degree of his judgment It has been observed that well adjusted persons tend 
to have veridical estimate of themselves in relation to demands of the 
environment and hence have a fairly realistic level of aspiration. Maladjusted 
people on the other hand, tend to be unrealistic in goal setting. 
The word aspiration is not a new one. It is used by the common man 
and by philosophers, by thinkers and workers in all fields. But, when we begin 
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to talk in terms of level of aspiration we restrict the meaning and use it 
reservedly to convey a sense which is purely psychological. The term level of 
aspiration in a psychological context means, the standard that an individual 
expects to reach in a field of performance of which he had some previous 
experiences. Cronbach (1954) defines the level of aspiration as the standard a 
person expects to reach in a particular performance. It is a good definition no 
doubt but J.D. Frank (1935) gives a clearer picture when he interprets it as the 
level of future performance in a familiar task which an individual knowing his 
level of past performance in that task, explicitly undertakes to reach. 
According to Good C.V. (1957) as mentioned in Dictionary of Education, 
defined level of aspiration as "the goal or quality of performance desired by an 
individual (or group) in a specified activity". 
Frank (1935) defines that "level of aspiration is the level of future 
performance in familiar task which an individual, knowing his level of past 
performance in that task explicitly undertakes to reach". Level of aspiration, in 
modem psychology is explained in more than one ways. It is taken to be an 
expression of one's ambition and desire a motivation to set a goal as well as 
to achieve it Level of aspiration, as discussed by Symonds (1951) is not only a 
diagnostic sign for ambition, but also a motivating force by itself It takes an 
individual normally towards positive achievement and higher levels of 
performance. 
Dembo (1931) a student of Lewin is the pioneer to formulate the 
concept of level of aspiration, which is the English translation of the German 
word "Anspruchsniveau", which means the level of performance that an 
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individual expects of himself/herself (cf. Gardner, 1940; Ali, 1975; Khan, 
1986). It refers to the goal that an individual sets for himself/herself However, 
while doing so, he/she is seldom guided entirely by considerations which are 
realistic in nature. Level of aspiration has been demonstrated to be related to 
personality. Frank found some personality variables positively correlated with 
different indices of level of aspiration. Seai^s studies confirmed this 
relationship, those who set their level of aspiration realistically in the positive 
direction are according to Sears, confident practical, well mannered and 
strongly involved in the task those on the other hand, who set their goal 
either very high or very low, as compared to their actual performance are 
sensitive , insecure , self-protective and defensive. Aspiration are said to be 
strong desires to reach something high or great (Hass, 1992). According to 
Lewin etal. (1944), psychological problems, "especially those in the fields of 
motivation and personality, inevitability involve goals and goal directed 
behavior". Adler (1925) emphasized that everyone has a "life plan", a purpose 
or goal which determines his/her reactions. This life plan is generally 
developed early in life as a result of certain relationships between the person 
and his/her physical, social environment 
Several subsequent researchers used a variety of instruments to 
measure level of aspiration directly and indirectly as well. For example, 
Hurlock (1967) has reviewed the most frequently used indirect methods for 
Studying level of aspiration: studies of wishes, studies of ideals, studies of 
resolutions and laboratory experiments. Hurlock (1967) has made a 
distinction in her definitions of the terms aspiration and level of aspiration. 
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"Aspiration means she stated a longing for what is above one, with 
advancement at its end" while level of aspiration is the discrepancy between 
the goal he has already reached and the goal he hopes to reach. It differs 
from aspiration in that aspiration does not indicate how close the person is to 
achieving his goal. It is merely what he hopes to reach and what he is aiming 
for. Hurlock (1974) dividfes aspiration into three categories negative and 
positive aspirations immediate and remote aspirations and realistic and 
unrealistic aspirations. 
Positive and negative aspiration: - negative aspirations centre on the goal of 
avoiding failure while positive aspirations are oriented toward achieving 
success. If a person's aspirations are positive he will be satisfied and regard 
himself as a success only if he improves his present status. If his aspirations 
are negative they will centre on maintaining his present status and avoiding a 
downward slide in the social scale. 
Immediate and remote aspirations:- immediate goal means when the baby 
purposefully reaches for a toy held before him, confidently expecting to grasp 
it, while remote aspiration means the capacity to imagine things not 
immediately present for example, the child starts to plan for the future, setting 
goals for "when I go to school" or "when I am grown up." 
Realistic and unrealistic aspirations: - Some aspirations are realistic in that 
the person is justified in expecting to achieve the goals he sets for himself 
However some aspirations are unrealistic because the person lacks the 
potentials to achieve the goals no matter how strong his motivation and how 
hard he may work and sacrifice. 
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The first experimental study and analysis of aspiration phenomenon 
was performed by Hoppe in (1930) where in he investigated the various 
factors which influence goal-setting behavior. Hoppe found that persons are 
not same as regards to their ievel of aspiration for example, person having 
high level of aspiration are always active to achieve their aims but since their 
level of expectancy is higher to that he can easily aim at, and he suffers 
frustration in life. While others who have low level of aspiration may achieve 
the goal set easy, since their capacities are most in degree than what is 
expected of the goal set by him. Those who do not suffer frustration or 
disappointment in life are generally found leading happy life. There may be 
category of those who are unable to determine their level of aspiration low or 
high. A realistic person always sets a goal on the basis of the past experience 
keeping in view his capabilities for doing particular in question. 
The term level of aspiration is best explained as a frame of reference 
involving self-esteem, or alternatively as a standard with reference to which an 
individual experiences, i.e. has the feeling of failure or success. Level of 
aspiration is a crucial aspect of individual's motivation since it determines his 
effort towards attaining goal as well as the degree of his judgment It has been 
observed that well adjusted persons tend to have veridical estimate of 
themselves in relation to demands of the environment and hence have a fairiy 
realistic level of aspiration. Mal-adjusted person on the other hand, tend to be 
unrealistic in goal-setting. 
P>ank (1935, 1941) is credited for redefining level of aspiration as "the 
ievel of future performance in a familiar task which an individual knowing his 
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level of past performance in that task explicitly undertakes to reach." This 
action oriented definition is of course, a departure from the original 
conception held by Hoppe since it emphasized the explicit undertaking 
whereas the latter was an implicit goal-setting. The method used by Frank was 
that the subject after each trial in a given task was told his/her performance 
score and was asked to state how well he/she intended to do next This 
sequence was repeated a number of times in the course of the experiment 
The procedure yielded a quantitative score, implying that level of aspiration 
was a definite and precise goal. On the other hand, Hoppe's conception of the 
phenomenon was the totalit>' of highly fluctuant and a constellation of now 
indefinite and now precise goals where the subject is not sure about thus the 
departure. Based on Hoppe's notions, Frank (1935) has elaborated that 
success and failure (i.e. the relation of level of aspiration to past performance) 
depended on three needs: (1) the need to keep the level of aspiration high, (2) 
the need to make the level of aspiration nearer to future level of performance 
and (3) the need to avoid failure. Frank suggested that the relative strength of 
these three needs depends on both environmental and personalit>' factors. 
How student set aspirations: - A student has some goal or expectations in 
mind when he attempts a task. If he attains the expected results, he is in one 
sense of the word, satisfied. If things work out so that the student falls short of 
his expectations, he experiences some degree of failure. This leads to 
seemingly paradoxical results. A person may do as well as the teacher thought 
he could receive praise for his work and yet feel thwarted him aimed at a 
higher goal. Another pupil who does poorly may accept that performance as 
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inevitable. He is not moved by his failure to try harder or to alter his method. 
Thus, the student who "fails "objectively may be confirmed in his original 
expectations, and the student who "succeeds" in the teacher^s eye wishes he 
had done differently. According to cronbach, a response will be reinforced and 
be used on other occasions, or discouraged depending on the extent to which 
the results measure up to the person's expectations. 
Develop educational aspiration:- Educational aspirations, which refers to 
early impressions of one's own academic abilities and the highest level of 
education an individual expects to attain(Furlong and Cartmel, 1995), also 
has been linked to academic achievement (Rojewski and Yang, 1997). 
Educational aspirations have been well documented in the career 
development literature, are seen as "the first step in the pipeline" of career 
attendance (Berkner and Chavez, 1997). Educational aspirations are 
developed early in a student's academic career and are generally theorized to 
affect academic achievement by enhancing the possibility of participating in 
and/or pursuing educational opportunities (Arbona, 2000). That is, students 
who have high academic aspirations are more likely to take advantage of 
educational opportunities that may lead to academic success. Likewise, 
students with low academic aspirations are less likely to take advantage of 
these opportunities, thus limiting their future educational opportunities 
(Arbona). In this way, student's educational aspirations can influence what 
they learn in school, how they prepare for their post-secondar>' lives and their 
ultimate academic and career attainment (Walberg, 1989). 
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1.4 RATIONALE OF THE STUDY 
The purpose for the present study is to understand Level of Aspiration and 
Adjustment with reference to Self-efficacy among undergraduate students. 
Since youth in contemporary time are exposed to several conflicting, difficult 
and stressful situation, it is therefore necessary to understand those factors 
which ensure their happiness and enhances their well-being. 
In this context self-efficacy is found to be an important variable that 
makes a difference in how people feel, think and act It is associated to task 
performance and experiences of success and failure. It has been observed that 
people with self-efficacy belief choose to perform more challenging tasks and 
set for themselves higher goal. Their actions are also pre-shaped in thoughts 
and anticipation of either optimistic or pessimistic scenarios is also 
determined in line with their level of self-efficacy. Moreover evaluation of 
existing literature also shows that self-efficacy pertains to optimistic beliefs 
about being able to cope with a variety of stressors. 
Thus, self-efficacy is an important variable influences on adjustment 
Further, level of aspiration also effect on adjustment through self-efficacy. 
Hence the predominant object of the study is to understand adjustment in 
relation to self-efficacy as well as in the context of level of aspiration. 
1.5 AIMS AND OBJECTIVES OF THE PRESENT STUDY MAY THEREFORE 
BE STATED AS FOLLOWS: 
(1) 7b explore if high Self-efficacy group differ on Level of Aspiration and 
Adjustment from low self-efficacy group. 
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(2) To explore male and female differ on Self-efficacy, Level of Aspiration 
and Adjustment 
(3) To explore whether faculty of studies contribute to scores on Level of 
Aspiration, Self-efficacy and Adjustment 
L6 HYPOTHESIS: - We may summarize the various aspects of our proposed 
study in the form of the following hypothesis: 
(1) High Self-efficacy groups differ in their scores on Level of Aspiration, 
Adjustment and their subscales from low self-efficacy groups. 
(2) Gender contributes significantly to the scores on Self-efficacy, Level of 
Aspiration and Adjustment 
(3) Facult)' of studies contributes significantly to the scores on Self-efficacy, 
Level of Aspiration and Adjustment 
(4) Self-efficacy and Level of Aspiration are significant predictors for 
Adjustment 
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CHAPTER 2 
REVIEW OF LITERATURE 
The present chapter embodies a brief review of the researches done in the 
area of Adjustment, Self-efficacy, and level of Aspiration. The present 
literature has been categorize namely: self-efficacy related to adjustment, self-
efficacy related to level of aspiration, level of aspiration related to adjustment 
and studies related to gender. In the present chapter we have reviewed only 
those studies which have considerable belonging to the present investigation. 
2.1 SELF-EFFICACY RELATED TO ADJUSTMENT 
Hirose.etal. (1999) studied the effects of self-efficacy on adjustment to college 
among 1385 Japanese college students. The college adjustment self-efficacy 
scale (CASES) was constructed and, tested for validity and reliabilit>', in order 
to evaluate the degree of confidence in the skills necessary for college 
adjustment The CASES and its subscales were found to be valid and reliable. 
They found slight gender differences in the first and third subscales. The 
CASES subscales scores are compared between well and pooriy adjusted 
students in each college major. Differences in the scores patterns of well 
adjusted students are compared across 13 college majors. 
Njus.et al. (1999) examined the relationship that locus of control (LOC) and 
perceived competence have with depression and academic and social 
adjustment in two studies. In experiment one, which included a sample of 407 
under graduates internal LOC for positive but not negative outcomes was 
associated with lower level of depression. In experiment two, LOC and 
competence in 1,108 under graduates were examined for their relationship to 
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academic and social adjustment As in experiment one internal LOG over 
positive outcomes was associated with better adjustment scores beyond that 
explained by LOG. Domain-specific measures of control and competence also 
contributed to an explanation of both social and academic adjustment 
Gassidy.etal. (2000) investigate the relationship between student's assessment 
of their own academic proficiency, learning style, academic locus of control, 
academic self-efficacy and academic achievement First and second year 
under graduate students R.M.P was measured before and after completing 
modules in research methods. Results showed that perceived proficiency 
increased after completing the taught modules and perceived proficiency was 
positively coiTelated with academic performance. Findings confirm to some 
degree, the suggestions that there is an emphasis in later education on 
performance rather than learning and perceived proficiency is a useful 
evaluation measure. 
Dewitz, Joseph and Walsh, Bruce (2002) this study focused on the 
relationship between self-efficacy (i.e. college, social and general) and college 
student satisfaction. Results indicate that regression analysis and analysis of 
variance revealed that college self-efficacy was significantly associated with 
college satisfaction, whereas the other two measures of self-efficacy (i.e. social 
and general) did not account for any unique additional variance. 
Lane, John .etal.(2004) this study investigated the relationship between self-
efficacy, seif-esteem, previous performance accomplishments and academic 
pei-formance among a sample of 205 post-graduate student participants 
completed measures of past performance accomplishments, self-esteem and 
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self-efficacy at the start of a 15 week course. Correlation results Indicated 
significant relationship between self-efficacy and self-esteem. Multiple 
regression results indicated that self-efficacy mediated the relationship 
between performance accomplishments and academic performance. Findings 
lend support to the predictive effectiveness of self-efficacy measures in 
academic settings. 
Lipschitz .etal. (2005) this study explored the relationship between internal 
resources (self-esteem, sense of mastery), external resources (social support) 
and the adjustment of 112 adolescents living in a t>'pical Israeli residential 
treatment centre. All had been exposed to abuse and neglect in their familial 
homes. Self-esteem was related to the academic adjustment of adolescents, 
and a sense of mastery was related to social and personal adjustment As for 
external resources, family support was related to both academic and personal 
adjustment. In the regression analysis the contribution of family support to 
academic adjustment was indirect and only in interaction with the distance 
between the residential treatment centre and the family's home. 
Ramos-sanchez.etal (2007) they examined whether self-efficacy mediated the 
relationship between generational status and two academic outcome 
indicators of 192 college students. First generation college students as those 
whose parents did not attend college, whereas second generation and non-
first generation (traditional college students) have at least one parent who 
graduated from a four year university. A mediation effect was not found with 
either academic performance or college adjustment However, high self-
efficacy at the beginning of the year predicted better college adjustment at the 
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end of the first year for college students in general; high self-efficacy was 
related to better college adjustment 
Mandeep Sharma and Hardeep Lai Joshi (2009) these investigators studied 
the role of family environment and self-efficacy play an effective role in 
adjustment among adolescents. The objectives of the study are to examine 
the relationship in self-efficacy, adjustment and family environment among 
adolescents, and to find out the predictors of adjustment A sample of 194 
adolescents (96 male and 98 female) in the age range of 16 to 18 years was 
selected for the present study. The adolescents were assessed with self-efficacy 
questionnaire, Bell's adjustment inventory (Hindi Adaptation) and Family 
Environment scale. The data were analyzed by Pearson's Product moment 
method of conelation and Stepwise Regression Analysis. The results revealed 
that (1) Adjustment was negatively related with self-efficacy and (2) Stepwise 
regression analysis indicated five predictors of adjustment i.e. emotional, self-
efficacy, organization conflict active recreational orientation and 
expressiveness. 
2.2 SELF-EFFICACY RELATED TO LEVEL OF ASPIRATION 
Luzzo.etal. (1999) Investigate the effects of both performance 
accomplishment and vicarious learning experiences on the math/science self-
efficacy and career interests, goals (i.e. aspirations) and actions (i.e. choice of 
major and enrollment in courses) of career undecided college students. Pre 
and post treatment assessment of participant math/science self-efficacy, 
vocational interests, career aspirations and career choice actions(i.e. choice of 
major and courses) revealed significant effects of the performance 
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accomplishment and combined treatments on several of the dependent 
variables. 
Mangos,Phillip etal.(2001) they examined the role of subjective task 
complexity in goal orientation effect on self-efficacy and performance on a 
computerized simulation of a class scheduling task(N=138). Results indicated 
that goal orientation effects on performance were mediated by subjective task 
complexity. In addition our results revealed that subjective task complexity 
was related to self-efficacy but not cognitive ability. 
Rotting ghaus.etal. (2002) examined the incremental role of personality, self-
efficacy and interests in explaining level of educational aspirations in a sample 
of 365 college students. They used the Adjective Check List (ACL), the Skills 
Confidence Inventory and six general occupational themes of the strong 
interest inventory. Results shows that the domains of personality self-efficacy 
and interest each made independent contribution to explaining the level of 
educational aspirations. 
Zhang, Aiqing and Lu,Qian(2002) These researchers examines the principles 
of motivation formation by subjects who have different levels of self-efficacy 
and who get different attributional feedback of ability. The 146 participants 
were Chinese undergraduate students aged 18-22 years. Result showed that 
self-efficacy and attributional feedback have the main effects of regulation on 
motivation and they also have important influence on the formation of 
motivation by interaction with each other. 
Spieker, Casey and Hinsz, Verlin(2004) these investigators investigate the 
impact of repeated success and failure on personal goals and self-efficacy was 
30 
Review of Literature 
examined. Research shows that challenging and specific goals in conjunction 
with high self-efficacy lead to higher level of task performance. They were 
used under graduate students. Subjects set personal goals and judged their 
self-efficacy for a subsequent idea generation trial. Results showed that 
participants who experienced repeated success set higher personal goals than 
did those with only a single success, while self-efficacy was not significantly 
influenced by repeated success or failure. These findings suggest that 
situational and personal factors such as reactions to prior successes and 
failures may influence personal goals on future tasks but do not seem to have 
an influence on self-efficacy. 
Diefendorff, James (2004) they examined the roles of action-state orientation 
and goal orientation in predicting task-specific motivation and performance in 
an academic context Result showed that action-state orientation predicted 
performance in dependent of goal orientation, cognitive ability, self-efficacy 
and self-set goals. Goal orientation primarily related to self-efficacy beliefs, 
which predicted goals and performance. Although action-state orientation and 
goal-orientation were correlated, they had independent relationships with 
task-specific, goal-setting and performance variables. 
Day, Rachel and Allen, Tammy (2004) in this study they were examined roles 
of career motivation and career self-efficacy as explanatory' factors. Career 
motivation mediated the relationship between career mentoring and 
performance effectiveness. Contrary to prediction, only marginal support was 
received for career self-efficacy as a mediator between mentoring and 
indicators of career success. This research is unique in that it was the first to 
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reveal linkages between mentoring, career self-efficacy, career motivation and 
protege career success. 
Adeyemo and Ajufo (2005) these investigators investigate the effectiveness of 
goal-setting and self-efficacy on the job-seeking behavior of unemployed 
graduates. The intervention strategies were crossed with gender as a 
moderator variable using pre and post test experimental control group design. 
Data analysis involved analysis of covariance and Scheffe Post-hoc measures. 
The result indicates that there was a significant treatment effect on the job-
seeking behavior of the subjects. The treatment gain was however not 
mediated by the subject gender. The results also indicate the need to help the 
unemployed sharpened their job-seeking behavior. 
Shim, Sungok and Ryan, Allison (2005) in this study they were examined the 
relationship between achievement goals and changes in student's self-efficacy, 
challenge avoidance, and intrinsic value in response to grade in a short-term 
longitudinal study of 361 college students. Data were collected at the 
beginning of the semester and immediately after students received their 
grades on their first major exam or paper. A mastery goal was associated with 
enhanced motivation and a performance avoidance goal was associated with 
diminished motivation around the receipt of grades. A performance approach 
goal was associated with diminished motivation when students received low 
grade but not high grade. The same pattern of relationships between goals 
and changes in motivation was found when student's perceptions of success 
were analyzed instead of grades. 
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Adeyemo (2007) examined the moderating influence of emotional intelligence 
on the link between academic self-efficacy and achievement among university 
students. The participants in the study were 300 under graduate at the 
University of Ibadan, Ibadan, Nigeria. Their age ranged between 16.5 years 
and 30 years with mean age of 19.4 years. Two valid and reliable instruments 
were used to assess emotional intelligence and academic self-efficacy while 
participant's first semester result was used as a measure of academic 
achievement Descriptive statistics, Pearson Product Moment correlation and 
hierarchical regression analysis were used to analyze the data. 
The result demonstrated that emotional intelligence and academic self-
efficacy significantly correlated with academic achievement The moderating 
effect of emotional intelligence on the relationship between academic self-
efficacy and achievement was also established. 
Uwah .etal. (2008) they examined the relationship between perceptions of 
school-belonging, educational aspirations and academic self-efficacy among 
40 African American male high school students using a correlation and 
multiple regression design. Results indicate that feeling encouraged to 
paiticipate and educational aspirations were significant positive predictors of 
academic self-efficacy. Other components of perception of school belonging 
were not significant in predicting academic self-efficacy. 
Tang, Mei.etal. (2008) these investigators explore the factors influencing high 
school student's career aspirations with a study analyzing 141 high school 
students. The Social Cognitive Career Development Model was utilized to 
examine the interactive relationships among learning experiences, career self-
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efficacy, outcome expectations, career interests, and career clioices. The 
results of a structural equation modeling analysis supported the mediating 
role of career self-efficacy in the career decision-making process, but the 
specific paths among the predicting variables to career aspirations were found 
to be different for female and male high school students. 
2.3 LEVEL OF ASPIRATION RELATED TO ADJUSTMENT 
Milton, Hershey (1981) this study was designed to establish the reliability and 
validit)' of a goal setting measure for children. Third, fourth and fifth grade 
students {N=84) were administered the level of aspiration indicator and the 
Piers-Harris Children's self concept scale concurrently. The subsequent results 
established the technical adequacy of the level of aspiration indicator as a 
screening instrument and further defined the self-concept/level of aspiration 
relationship as supporting evidence of construct validity. 
Chatterji and Bhasker(1981) Investigated the effects of adjustment, 
extraversion and field independence on academic achievement The sample 
of the study was 100 males aged between 14.5 years to 16.1 years. They were 
administered the Bell Adjustment Inventor)' a Bengali Adaptation of the 
Junior Research Personality Inventory and Adjustment Test Achievement 
scores were taken from school records. Results indicated that better adjusted 
subjects had significantly higher scholastic achievement than poorly adjusted 
subjects. Achievement scores did not correlate significantly with extraversion 
scores. 
Plucker, Jonathan (1998) they administered the secondar>' school aspiration 
survey to 1,170 students (mean age 15 years) from two New England High 
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School. The result of a MNOVA and Post hoc discriminant analysis indicate 
that the students reporting high aspirations (i.e. inspiration and ambition). 
Perceived a more supportive school climate than the students with low 
aspirations did, especially with respect to conditions related to mentoring, self-
confidence and excitement 
Maivinder Ahuja and Sunita Goyal(2005) these investigator investigates the 
significance of difference in achievement and aspirations(educational and 
occupational) of adolescents belonging to highly involved parents and least 
involved parents. The sample consisted of 100 adolescents, studying in 
eleventh grade of schools of Chandigarh. The tools used to collect data were: 
Parental involvement scale, Educational aspiration scale, Occupational 
aspiration scale and Cumulative achievement scores from school records. The 
findings based on T-test were: (1) high parental involvement leads to higher 
achievement and low parental involvement resulted in low achievement of 
adolescents, (2) adolescents belonging to high and low parental involvement 
groups were found to be equal on their educational aspirations, (3) there was 
no significant difference in the occupational aspiration of adolescents 
belonging to high and low parental involvement. 
2.4 STUDIES RELATED TO GENDER 
Saraswati and kumna (1979) compared under graduate male and female 
students(N=165) on two constructs, intelligence and level of aspiration. 
Results revealed that male and female subjects did not differ in terms their 
general mental ability. But a significant difference was observed in their level 
of aspiration. Female expected and achieved much more than the males, 
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showing the females level of aspiration being slightly higher than the male 
students. 
Pal and Tiwari (1984) Also compared Secondary School boys and girls and 
reported significant differences in level of aspiration. The mean scores of male 
(mean=53.91) promote predominantly aspiration in comparison to the female 
{mean=48.29). First and second grade boys showed a wider range of career 
choices than the girls (Looft, 1971) 8-11 year old children tended to select 
occupations which are gender stereotyped (Sellers, Satcher and Comas, 1999). 
Wall, Julie.etal. (1999) these investigators investigate the relations among 
social support, perception of future opportunity and education and career 
aspirations and expectations. Data were gathered from 15-18 year old 
students (grade 9-12). Result indicate that females perceive more teacher and 
peer support than do males, and that compared to their male peers, females 
have greater perceived future opportunity, educational aspirations and 
expectations, and career expectations. 
Rajesh kumar and Roshan Lai (2006) they examined the role of self-efficacy 
and gender differences among the adolescents as revealed by intelligence test 
A random sample of 200 students (100 boys and 100 girls) studying in first 
second and third year of under-graduation was selected from different 
colleges of the city of Chandigarh. Self-efficacy Scale developed by Jerusalem 
and Schwarzer was used to classify subjects. General Mental Ability Test 
developed by Jalota was used to have the dependent variables scores. Analysis 
of variance was applied and the F-ratio revealed significant effect of seif-
efilcacy. Significant gender differences were also found, where female scored 
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higher than their male counterparts. No interaction was found in self-efficacy 
and gender. 
Zinta and Roshan Lai (2006) they investigate the impact of rural and urban 
background on performance among the high and low self-efficacious students 
studying in various senior secondary schools of Shimla District of Himachal 
Pradesh in India. The data were collected on a sample of 416(208 rural and 
208 urban) self-efficacious subject (mean age of 16.5 years) by following the 
criterion of selection M±l S.D. The students were divided into eight groups, 
four from rural (males and females) and four from urban (males and females) 
with high and low in self-efficacy, comprising of N=52 subjects in each group. 
The subjects from both the backgrounds were given problem solving task 
(anagram solution) to perform. The result revealed that there was a non-
significant difference (P>0.05) in the performance of boys and girls with high 
and low in self-efficacy within rural and urban settings but highly significant 
(P>0.01) differences in performance were found between rural and urban 
settings with the males and females high and low in self-efficacy. 
Overall, the urban self-efficacious students significantly outperformed 
the rural self-efficacious student and the female of rural and urban 
backgrounds competed equally well with males in problem solving task. 
Raju and Khaja Rahamatulla (2007) examine the adjustment problems of 
school student from urban and rural schools of Vishakhapatnam District The 
variable included for the study apart from adjustment(family, social, academic, 
financial and emotional) are age, gender, class, type of school etc. The study 
was constructed on a sample of 461 students (197 boys and 264 girls) 
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randomly, selected from the various government and private schools from 
urban and rural areas of Vishakhapatnam District, Andhra Pradesh. A 
standardized questionnaire developed by Jain (1972) was adopted for this 
study. The data was analyzed to examine the influence of individual factors on 
adjustment variables. 
The major findings of the study have shown that adjustment of school 
children is primarily dependent on the school variables like the class in which 
they are studying, the medium of instruction present in the school, and the 
t>'pe of management of the school. Parental education and occupation of the 
school children also significantly influenced adjustment 
Nasar, Rukhsana (2007) they seeks to study the relationship between problem 
or risk-taking behavior with sensation seeking and adjustment in adolescents 
in or outside educational institutions. The study was undertaken on 150 male 
colleges undergraduate from different colleges of Bihar, selected on the basis 
of random sampling mean age of the students was 18.20 years. To obtain the 
objectives of the study, three scales along with personal data sheet were 
utilized. 
Results showed significant correlation between problem or risk-taking 
behavior and sensation seeking and that problem or risk-taking behavior is 
indeed a strong determinant of low adjustment among young male college 
students. 
On the basis of empirical evidences the investigator feels that studying 
Adjustment, Self-efficacy and Level of Aspiration is a fertile area of research. 
Also personality factors are vastly influenced by gender which may contribute 
38 
Review oj Literature 
to the adjustment Therefore, these variables are also studied in relation to 
gender. In this context, pertinent research question emerges are: (1) Do 
personality factors like Self-efficacy and Level of aspiration influences 
Adjustment (2) Do gender variable influences Self-efficacy, Level of Aspiration 
and Adjustment (3) Do faculty of studies influences Self-efficacy, Level of 
Aspiration and Adjustment among undergraduate students. 
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CHAPTERS 
METHODOLOGY 
The primary concern of this investigation is to probe if personality factors like 
Self-efficacy and Level of Aspiration intervene in some wsy in the individual 
Adjustment That is do individuals high on Self-efficacy differ from those low 
on Self-efficacy with respect to Adjustment and its subscales. Secondly is 
there a significant relationship of Level of Aspiration with Adjustment and its 
subscales among undergraduate students. These two basic issues constitute 
the crux of the investigation and all other questions forming part of the probe 
aim at providing comprehensiveness to its answer. Previous studies have 
revealed that gender is a pertinent variable that influence on Adjustment 
Self-efficacy and Level of aspiration. 
It has also been felt that faculty oi studies is also influenced the 
Adjustment Self-efficacy and Level of aspiration. Therefore we took four 
different faculty of studies like Arts, Commerce, Science and Social Science. 
The choice of these faculties was prompted by two considerations. Firstly, 
Science and Commerce students are seemed to be more hopeful with respect 
to their career and vocational choices as compare to arts and Social Science 
students. Furthermore, Science and Commerce students are able to find 
multiple paths and achieved their desired educational goals and are thus less 
distracted by anxiety provoking thoughts of failure than Ails and Social 
Science subjects. Secondly, Arts and Social science undergraduate 
experiences more stress as they have more uncertainty with respect their 
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educational, career and vocational goals that in turn affects their Self-eificacy, 
Level of aspiration and Adjustment altogether. 
3.1 DESIGN OF THE STUDY:-
Correlation co-efficient, multiple regression analysis and T-test was used to 
find-out how Level of Aspiration and Self-efficacy is associated with 
Adjustment and its dimensions amongst students belonging to different 
faculty of studies and Male and Female undergraduate students. 
3.2 SAMPLE:-The sample for the present study comprised 300 undergraduate 
students. Of these, 150 were males and 150 were females. The age level of 
undergraduate students ranges from 17-20 year selected from Aligarh Muslim 
University, Aligarh. 
Break-up of the sample gender wise 
SAMPLE GROUP 
Male 
Female 
Total 
SAMPLE SIZE 
N = 150 
N = 150 
N = 300 
Break-up of the sample faculty wise 
SAMPLE GROUP 
Male arts 
Female arts 
Male commerce 
Female commerce 
Male social science 
Female social science 
Male science 
Female science 
Total 
SAMPLE SIZE 
N = 37 
N = 37 
N = 37 
N = 37 
N = 37 
N = 37 
N = 39 
N = 39 
N = 300 
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3.3 DESCRIPTION OF TOOLS: - The description of the various tools used in 
this investigation is being given below: 
3.4 BELL'S ADJUSTMENT INVENTORY (HINDI ADAPTATION):- In the 
present study, Hindi adaptation of Bell Adjustment Inventory was used. 
Mohsin-Shamshad Adaptation of Bell Adjustment Inventory (Hindi 
adaptation) Hussain consists of 135 items, which measured Adjustment 
among four different areas - Home, Health, Social and Emotional 
Adjustment It yields separate scores as well as composite score for overall 
Adjustment The test-retest and odd even reliabilities of the adapted ranged 
between .70 and .92 for different subscales. The test-retest reliabilities co-
efficient and even reliabilities for home Adjustment were .70 and .81 
respectively, for Social Adjustment it was .87 and .74, for Health Adjustment it 
was .80 and .82, for emotional adjustment it was .92 and .86 ,whereas it was 
.93 and .93 for total adjustment The validity findings against the Hindi 
version of Eysenck's Personality inventory showed the significance and 
positive correlation exists between Home, Health, Social, and Emotional 
Adjustment scores and neuroticism score. Negative and significance 
correlation was found between extroversion and Social Adjustment 
(Shamshad, H.I969). 
3.5 PERSONAI^EFFICACY SCALE: - The Personal-efficacy scale developed 
by Singh and Kumari (1989) was used. There are 28 items, out of it item 
number 14, 17, 19 are false keyed, each item has to be rated on a 5-point 
scale on the continuum of strongly agree to strongly disagree .The possible 
scores for each of the items arranged from 5-1. In case of false-keyed items 
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the scoring procedure will be reversed, from strongly disagree to strongly 
agree with a range of score 5-1 respectively. 
The personal-efficacy of a subject to be determined by arithmetic 
summation of score of the subject on all the 28 items. The minimum scores 
of a subject on this scale to be 28 and the maximum possible will be 140, the 
high scores indicate high level of Personal-efficacy and the low score is 
indicative of low level of Personal-efficacy. The classification of high, moderate 
and low level of efficacy of subjects can be determined on the basis of Ql and 
Q3. The subject having the scores below Ql may be put in the category of low 
Personal-efficacy group whereas individuals having above Q3 scores may be 
placed in high-efficacy groups. Subject's scores falling between Ql, Q2 and Q3 
can be placed in moderate efficacy group. 
The split-half reliability co-efficient of this scale was found to be 0.72. 
The score "Social Reaction Inventory Rosenburg", "Self-esteem questionnaire" 
was used as the validation criteria for this scale. 
3.6 LEVEL OF ASPIRATION SCALE: - Level of aspiration scale was 
constructed by Singh and Tiwari (1976). This is very simple but highly 
efficient test. The test consisted of ten Level of Aspiration forms. There are in 
each test sheet five rows of forty eight half inches squares. In first, third and 
fifth row, there are ten squares and in second and fourth row, there are nine 
squares. In total there are forty eight squares. On the left hand corner of the 
test sheet, there is a space for expected scores and on the bottom right hand 
side there is space for actual scores. For administration of the test only 
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stopwatch is needed with test sheets. It may be administered to a group as 
well as to an individual. 
Although authors of the test have not quoted reliability and validity co-
efficient of the test in its manual but the technique of the test and its format 
is quite the same as have been used in most of the other level of Aspiration 
tests. The test therefore, is presumed to be satisfactorily reliable and valid. 
3.7 BIOGRAPHICAL INFORMATION BLANK (BIB):- BIB was prepared, that 
includes respondent name, age, sex, class, faculty of studies, father/mother 
name and occupation. 
3.8 PROCEDURE: - In the initial stage, the participants were contacted in 
their respective classes and their willingness to participate in the study was 
sought. A rapport was formed and they were also asked to sit comfortably on 
chairs. The following instructions were given, "I am going to administer a test 
on you". The test will reveal interesting facts about your personality. At the 
very outset I assure you that the information provided by you will be kept 
strictly confidential. Since this test is a part of my research work, your co-
operation is required. 
First of all, the booklet containing the Adjustment scale and the Self-
efficacy scale was placed in front of the sampled students and were requested 
to fill-out the scale. After that Level of Aspiration scale was administered 
individually on the same group of participants. Appropriate instructions were 
given to the participants. There were ten sheets, the participants completed 
each sheet within 30 seconds. Stopwatch was used for recording time. 
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As soon as the subject completed the test, the test booklet was 
collected and scoring was done according to the scoring system of the test 
3.9 STATISTICAL ANALYSIS 
The first step undertaken by the investigator was that of determining the 
correlation of matrix. The problem pose by the investigator to probe if 
individual who perceives as high Self-efficacious differ in their scores on Level 
of Aspiration, Adjustment and its subscales from those who perceives 
themselves as less Self-efficacious, the t-test was applied to ascertain the 
differences between high Self-efficacy group and low self-efficacy group in 
terms of their scores on Level of Aspiration, Adjustment and its subscales. T-
test was also used to know the extent of differences between male and female 
in terms of their scores on Level of Aspiration, Self-efficacy, Adjustment and 
its subscales. Finally the regression analysis was conducted to predict total 
Adjustment and its subscales in the two sex groups (male and female). 
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CHAPTER 4 
RESULTS 
The purpose of the present study is:-
(1) To explore if high self-efficacy group differ on level of aspiration and 
adjustment from low self-efficacy group. 
(2) To explore if male and female differ on self-efficacy, level of aspiration 
and adjustment 
(3) To explore whether faculty of studies contribute to scores on level of 
aspiration, self-efficacy and adjustment 
The first step undertaken by the investigator was that of determining the 
correlation of matrix. 
Table 4.1 
Correlation of matrix for studied variable 
Variables 
Home 
Health 
Social 
Emotional 
Overall 
Level of 
aspiration 
Self-
efficacy 
Home Health 
.428** 
Social 
.276** 
.063 
Emotional 
.401** 
.157** 
.022 
Overall 
.852** 
.592** 
.574** 
.511** 
Level of 
cispiratlon 
-.010 
-.017 
-.131* 
-.024 
-.107 ^ 
Self-
efficacy 
-.021 
.029 
-.166** 
-.022 
-.084 
.199** 
**indicate significant at .01 
*indicate significant at .05 
The correlation analysis was carried out to examine relationship between level 
of aspiration, self-efficacy, adjustment and its subscales. 
Analysis revealed a strong and positive relationship between level of 
aspiration and self efficacy(r = .199, N = 300, P >.01). Further, there is a 
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significant negative relationship between seif-efficacy and social adjustnnent(r 
= -.166, N = 300, P > .01). 
Table 4.2 
Depicts the mean SDs and T-value of all variables for the high self-efficacy 
student and the low self-efficacy student respectively. 
Variables 
Home 
Health 
Social 
Emotional 
Overall 
Level of aspiration 
High self-efficacy 
Mean 
9.12 
8.56 
12.98 
12.22 
42.88 
4.31 
SD 
3.52 
2.87 
1.78 
2.82 
7.16 
1.79 
Low self-efficacy 
Mean 
9.01 
8.55 
13.66 
12.00 
43.22 
3.94 
SD 
3.33 
3.26 
3.53 
2.84 
6.54 
1.19 
t-value 
0.22 
0.02 
1,71 
0.54 
0.34 
1.70 
The mean and t-value show non-significant difference between high and low 
self-efficacy groups on level of aspiration, adjustment and it subscales. 
Table 4.3 
Depicts the mean SDs and T-value of all variables for the male students and 
the female students respectively. 
Variables 
Home 
Health 
Social 
Emotional 
Overall 
Level of aspiration 
Self-efficacy 
Male students 
Mean 
12.14 
9.33 
14.41 
12.41 
48.29 
4.64 
90.68 
SD 
4.55 
2.47 
4.37 
2.35 
9.53 
1.59 
7.39 
Female students 
Mean 
9.18 
8.53 
13.24 
11.96 
42.92 
4.08 
89.22 
SD 
3.29 
2.96 
2.75 
2.60 
6.63 
1.46 
7.20 
t-value 
6.42** 
2.52* 
2.75** 
1.57 
5.64** 
3.15** 
1.72 
** indicate significant at .01 
*indicate significant at .05 
The mean and t-value show significant difference between male and female 
on home, health, social and overall adjustment(male M = 12.14, female M = 
9.18, t = 6.42 , p > .05), (male M = 9.33, female M = 8.53, t = 2.52, p < .01), 
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(male M = 14.41, female M = 13.24, t = 2.75, p >.05, (male M = 48.29, female 
M = 42.92, t = 5.64, p >.05) respectively. 
On the level of aspiration there was a significant difference between 
male and female groups (male M = 4.64, female M = 4.08, t = 3.15, p > .05). 
Table 4.4 
Depicts the mean, SDs and T-value of all variables for the Arts and commerce 
students respectively. 
Variables 
Home 
Health 
Social 
Emotional 
Overall 
Level of aspiration 
Self-efficacy 
Arts 
Mean 
12.37 
8.67 
16.50 
12.47 
50.02 
4.14 
87.70 
SD 
5.48 
2.72 
4.59 
3.77 
10.62 
1.60 
7.71 
Commerce 
Mean 
9.51 
7.48 
14.20 
11.51 
42.71 
4.71 
89.50 
SD 
4.51 
2.80 
3.78 
1.84 
9.99 
1.70 
7.18 
t-value 
3.44** 
2.59** 
3.29'^ * 
1.95 
4.28** 
2.07* 
1.45 
'indicate significant at .01 
*indicate significant at .05 
The mean and t-value show significant difference between Arts and 
commerce students on home, health, social and overall adjustment(arts M 
=12.37, commerce M = 9.51, t = 3.44, p > .05, (arts M = 8.67 commerce M = 
7.48, t = 2.59, p > .05) , (arts M = 16.50 commerce M = 14.20, t = 3.29, p > 
.05), (aits M = 50.02, commerce M = 42.71, t = 4.28, p > .05) respectively. 
On the level of aspiration there was a significant difference between 
arts and commerce students (arts mean = 4.14, commerce mean = 4.71, t = 
2.07, p < .01). 
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Table 4.5 
Depicts the Mean SDs and T-value of all variables for the Arts and social 
science students respectively. 
Variables 
Home 
Health 
Social 
Emotional 
Overall 
Level of aspiration 
Self-efficacy 
Arts 
Mean 
12.37 
8.67 
16.50 
12.47 
50.02 
4.14 
87.70 
SD 
5.48 
2.72 
4.59 
3.77 
10.62 
1.60 
7.71 
Social Science 
Mean 
10.60 
9.68 
12.52 
12.35 
45.17 
4.40 
91.05 
SD 
3.36 
2.31 
2.01 
2.02 
6.20 
1.40 
7.53 
t-value 
2.35* 
2.41* 
6.76** 
0.24 
3.36** 
1.03 
2.65** 
**indicate significant at .01 
*indicate significant at .05 
The mean and t-value shows significant difference between arts and social 
science students on home, health, social and overall adjustment(arts M = 
12.37 social science M = 10.60, t = 2.35, p < .01), (arts M = 8.67, social science 
M = 9.68, t =2.41, p < .01), (arts M = 16.50, social science M = 12.52, t = 6.76, 
P >.05), (arts M = 50.02, social science M = 45.17, t = 3.36, P > .05) 
respectively. 
On the self-efficacy there was a significant difference between arts and 
social science students (arts M = 87.70, social science M = 91.05, t = 2.65, p > 
.05). 
49 
Results 
Table 4.6 
Depicts the Mean SDs and T-Vcilue of all variables for the commerce and 
social science students respectively. 
Variables 
Home 
Health 
Social 
Emotional 
Overall 
Level of aspiration 
Self-efficacy 
commerce 
Mean 
9.51 
7.48 
14.20 
11.51 
42.71 
4.71 
89.50 
SD 
4.51 
2.80 
3.78 
1.84 
9.99 
1.70 
7.18 
Social science 
Mean 
10.60 
9.68 
12.52 
12.35 
45.17 
4.40 
91.05 
SD 
3.36 
2.31 
2.01 
2.02 
6.20 
1.40 
7.53 
t-value 
1.66 
5.17^ *^ 
3.33** 
2.61** 
1.78 
1.20 
1.27 
^indicate significant at .0' 
*indicale significant at .05 
The mean and t-value show significant difference between commerce and 
social science students on health , social and emotional subscales of 
adjustment (commerce M = 7.48 , social science M = 9.68 , t = 5.17 , p > .05), 
(commerce M = 14.20 , social science M = 12.52 , t = 3.33 , p > .05) , 
(commerce M = 11.51 , social science M = 12.35 , t = 2.61 , p > .05) 
respectively. 
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Table 4.7 
Depicts the Mean, SDs and T-value of all variables for the Arts and science 
students respectively. 
Variables 
Home 
Health 
Social 
Emotional 
Overall 
Level of aspiration 
Self-efficacy 
Arts 
Mean 
12.37 
8.67 
16.50 
12.47 
50.02 
4.14 
87.70 
SD 
5.48 
2.72 
4.59 
3.77 
10.62 
1.60 
7.71 
Science 
Mean 
10.18 
9.68 
12.18 
12.33 
44.37 
4.24 
91.74 
SD 
2.56 
2.48 
1.99 
1.64 
4.61 
1.44 
6.18 
t-value 
3.08** 
2.34** 
7.35** 
0.28 
4.16** 
0.37 
3.49** 
i^ndicate significant at .01 
*indicate significant at .05 
The mean and t-value shows significant difference between arts and science 
students on home, health social and overall adjustment(arts M = 12.37, 
science M = 10.18, t = 3.08, p > .05), (arts M = 8.67, science M = 9.68, t = 2.34, 
p >.05), (arts M = 16.50, science M = 12.18, t = 7.35, p >.05), (arts M = 50.02, 
science M = 44.37, t = 4.16, p > .05) respectively. 
On the self-efficacy there was a significant difference between arts and 
science students (arts M = 87.70, science M = 91.74, t = 3.49, p > .05). 
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Table 4.8 
Depicts the Mean, SDs and T-value of all variables for the commerce and 
science students respectively. 
Variables 
Home 
Health 
Social 
Emotional 
Overall 
Level of aspiration 
Self-efficacy 
Commerce 
Mean 
9.51 
7.48 
14.20 
11.51 
42.71 
4.71 
89.50 
SD 
4.51 
2.80 
3.78 
1.84 
9.99 
1.70 
7.18 
Science 
Mean 
10.18 
9.68 
12.18 
12.33 
44.37 
4.24 
91.74 
SD 
2.56 
2.48 
1.99 
1.64 
4.61 
1.44 
6.18 
t-value 
1.11 
5.02** 
4.02** 
2.84** 
1.29 
1.81 
2.02* 
*indicate significant atOl 
*indicate significant at .05 
The mean and t-value shows significant difference between commerce and 
science students on health, social, emotional subscales of adjustment 
(commerce M = 7.48, science M = 9.68, t = 5.02, p > .05), (commerce M = 
14.20, science M = 12.18, t = 4.02, p > .05), (commerce M = 11.51, science M 
= 12.33, t = 2.84, p > .05) respectively. 
On the self-efficacy there was a significant difference between 
commerce and science students (commerce M = 89.50, science M = 91.74, t = 
2.02, p < .01). 
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Table 4.9 
Depicts the Mean, SDs and T-value of all variables for the science and social 
science students respectively. 
Variables 
Home 
Health 
Social 
Emotional 
Overall 
Level of aspiration 
Self-efficacy 
Science 
Mean 
10.18 
9.68 
12.18 
12.33 
44.37 
4.24 
91.74 
SD 
2.56 
2.48 
1.99 
1.64 
4.61 
1.44 
6.18 
Social Science 
Mean 
10.60 
9.68 
12.52 
12.35 
45.17 
4.40 
91.05 
SD 
3.36 
2.31 
2.01 
2.02 
6.20 
1.40 
7.53 
t-value 
0.84 
0.00 
1.01 
0.04 
0.88 
0.68 
0.60 
The mean and t-value shows non-significant difference between science and 
social science students on home, health, social, emotional and overall 
adjustment and level of aspiration and self-efficacy. 
Table 4.10 
Step-wise regression analysis dependent variable: Social Adjustment 
Independent variable: Self-efficacy (Male and Female). 
Predictor 
Self-
efficacy 
R 
.166 
R-Square 
.028 
R-
Square 
change 
.028 
Beta 
-.166 8.49 -2.91 
Sig 
.004 
Step-wise regression analysis yields Self-efficacy as significant predictor 
capable of predicting Social Adjustment having multiple R=.16 and R-
Square=.028, F=8.49, P<.05, which means that .02% of variance in the social 
adjustment is explained by self-efficacy. The regression co-efficient Beta of 
Self-efficacy indicates the negative direction of influence. 
53 
Results 
Table 4.11 
Step-wise regression analysis dependent variable: Home Adjustment 
Independent variable: Level of Aspiration (Males). 
Predictor 
Level of 
Aspiration 
R 
202 
R-
Square 
.041 
R-
Square 
change 
.041 
Beta 
-.202 
F 
6.32 
t 
-2.51 
Sig 
.013 
The regression analysis indicate that Level of Aspiration is a significant 
predictor of home adjustment having multiple R=.20 and R-Square=.041, 
F=6.32, P>.05. This implies that 4% of variance in the Home Adjustment is 
explained by Level of Aspiration. The regression co-efficient Beta of Level of 
Aspiration indicates the negative direction of influence. 
Table 4.12 
Step-wise regression analysis dependent variable: Social Adjustment 
Independent variable: Self-efficacy and Level of Aspiration (Males). 
Predictors 
Self-
efficacy 
I^vel of 
Aspiration 
R 
.294 
.346 
R-
Square 
.086 
.120 
R-
Square 
change 
.086 
.034 
Beta 
-.244 
-.190 
F 
13.95 
10.00 
t 
-3.04 
-2.37 
Sig 
.003 
.019 
The regression analysis is computed to estimate the extents of variance in 
Social Adjustment Self-efficacy is a significant predictor of Social Adjustment 
having multiple R=29 and R-Square=.086, F= 13.95, P>.05 this implies that 
8% of variance in the outcome variable that is Social Adjustment is explained 
by Self-efficacy. At the step two, Level of Aspiration entered the regression 
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equation an increased multiple R=.34. The R-Square=.120, F=10.00, P>.05 
and R-Square change=.034, explain the 12% of variance in Social Adjustment 
is accounted by the combination of Self-efficacy and Level of Aspiration. 
However, Level of Aspiration alone account for 3% of variance in the Social 
Adjustment The regression co-efficient (Beta of Self-efficacy and Level of 
Aspiration) indicate that direction of influence was negative. 
Table 4.13 
Step-wise regression analysis dependent variable: Overall Adjustment 
Independent variable: Level of Aspiration (Males). 
Predictors 
Level of 
Aspiration 
R 
.273 
R-
Square 
.075 
R-
Square 
change 
.075 
Beta 
-.273 
F 
11.91 
t 
-3.45 
Sig 
.001 
The regression analysis on Overall Adjustment indicate that Level of 
Aspiration is a significant predictor having multiple R= 27 and R-Square=.075, 
F= 11.91, F>.05. This implies that 7% of variance in Overall Adjustment is 
explained by Level of Aspiration. The regression co-efficient (Beta of Level of 
Aspiration) point towards the negative direction of influence. 
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CHAPTERS 
5.1 DISCUSSION 
In order to meet major research objectives the obtained data was processes 
by various statistical analyses. T-test was used to explore if high self-efficacy 
group differ on level of aspiration and adjustment from low self-efficacy group. 
T-test was also used to compare different variables between male and female 
adolescents and in different faculty of studies. Multiple regression was applied 
to ascertain how much adjustment is influenced by self-efficacy and level of 
aspiration in male and female and as a whole. 
The correlation analysis was carried out to examine relationship 
among level of aspiration, self-efficacy, adjustment and it sub-scales. The inter-
correlation among variables shows that there was a strong and positive 
relationship between level of aspiration and self-efficacy which indicates that 
challenging and specific goals in conjunction high self-efficacy leads to higher 
level of achievement this refers that perception of self-efficacy can influence 
how people face challenge and how well they perform. Bandura (1997) 
observed that self-efficacy belief play a key role in goal-setting through 
motivational process in four ways. First what goals people set for themselves, 
second, perceived discrepancies between their goals and actual performances, 
third, making decision in solving problems, finally, whether or not a person 
will choose to enter goal relevant situation. 
Regression analysis also showed the significance of self-efficacy and 
level of aspiration in predicting adjustment and it sub-scales. Results indicate 
that self-efficacy was an effective predictor for social adjustment in the total 
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sample and amongst male only self-efficacy as significant predictor for social 
adjustment and level of aspiration as significant predictor for home and 
overall adjustment With regard to above findings, Bandura (1977) also stated 
that self-efficacy is a person evaluation of his/her ability or competence to 
perform a task, reach a goal or overcome an obstacle. Medenick (1982) also 
observed that people with belief expectations are more likely to take risks, set 
more difficult goals, persist longer at chosen activities and be more involved in 
what they are doing. Many other studies have also shown that self-efficacy 
influences the effectiveness of goal-setting by enhancing judgmental abilit>', 
confidence in skills and self-controlled persistence of activity. Studies shows 
that self-efficacy expectancies predict behavior in a variety of contexts such as, 
in decision-making (Cervone, Jiwani and Wood, 1991) task performance 
(Bandura 1982, 1999; Bandura, Adams and Beyers, 1977; Bandura, Adams, 
Hardy and Howells, 1980, Feltz 1982) and problem-solving task. Self-efficacy 
and problem-solving(anagram solution) task (Sanna, 1977) also found that 
the people with high in self-efficacy reported high capability of coming-up with 
solutions and experience in performing the task successfully as compared to 
the students low in self-efficacy. 
In the present study the result further suggest no significant difference 
was found out on different measures between high and low self-efficacy group. 
In spite of theoretical differences between high and low self-efficacy group 
some of the studies also have not found differences in high and low level of 
self-efficacy group on the measure of performance (Bandalos, Yates and 
Thorndike, 1995; Vancouver, Thompson, Tischner and Putka, 2002). The 
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absence of difference may also be explained according to expectancy value 
model of achievement according to which low self-efficacy group delineated 
an adaptive trajectory of aspiration as starting off with relatively high 
aspiration and subsequently gradually downgrading until the goal is attained. 
Thus, among low self-efficacy the adequate goal engagement strategies and 
dynamic adjustment of aspiration play a decisive role for a successful 
adjustment as well. 
Another of the study was to explore whether female and male under 
graduate students differ on self-efficacy, level of aspiration and adjustment 
pattern. Result of the study revealed significant gender differences on level of 
aspiration, home, and health, social and on overall adjustment; but no 
significant difference on self-efficacy. It seems that male and female are alike 
with respect to self-efficacy. Which may be due to the fact that in modern 
contemporary society female education is being encouraged, that also makes 
them enthusiastic in matter of achievement as well. They are hopeful of the 
positive results in activities involving unique accomplishments and 
competition. 
Another explanation was given in a study, by Junge and Dretzke (1995) 
that this gender differences can disappear when women judges their efficacy 
to perform the same activities in every day situation in a stereotypically 
feminine tasks than in context of male dominated occupation. Further 
women's belief about their capabilities and their career aspirations are shaped 
by undermining social practices within the family, the educational system, 
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peer relationships, mass media, occupational system and the culture at large 
(Signorielli, 1990). 
Male students scored higher on level of aspiration than the female students. 
This is probably because male as compared to female are more career 
oriented and career for male is more important pre-assumable because in our 
culture there seems to be societal expectations with them as an earning 
member of the family. In addition to that male student perceived greater 
future opportunities, educational aspiration and career expectations whereas 
for female there is a greater gap between educational expectation and career 
aspiration. Thus, there are more goal-oriented and are hopeful and confident 
in the pursuits of achievement of goal. Another reason for females scoring low 
on level of aspiration is rooted in the antecedent conditions of the 
environmental factors. The females have to bear the discrimination of the 
majority in every sphere starting from their own family to the society at large 
in various culture, that also resulted a disparities in male and female on 
various human functioning and psychological abilities. 
However, female student's higher score on adjustment as compare to 
male indicates that a similarities between male and female on self-efficacy 
provides female an extra mileage to perform better in the field of education 
and other extra curricular activities which also helped them to receive greater 
affection and social support from their families. Hence, the perception of 
social supports foi extraordinai'y performance most probably the explanation 
for better adjustment among females than their male counterpart 
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Furthermore, on self-efficacy, level of aspiration, adjustment and its 
subscales students belonging to different faculty of studies namely: Arts, social 
science, science and commerce were also compared. Finding shows significant 
differences on level of aspiration, self-efficacy, adjustment and it sub-scales. 
Students belonging to different diverse educational back ground also differ 
with regard to their goals; expectations and career orientation. Their exposure 
to different concepts and realities also resulted differences in their aptitudes, 
abilities and attitudes and thereafter, most specifically reflected in their level 
of aspiration, self-efficacy and adjustment pattern. The choice of faculty is 
itself influenced by the differences in the personality of different students. 
Moreover in the present scenario of educational system and job 
opportunities, science and commerce are associated with greater educational 
and career opportunities. The arts and social science students offering as 
non-science courses experienced more uncertainties with regard to their 
future jobs and career opportunities as compare to science and commerce 
students. Thus our findings in this context also indicate that in terms of self-
efficacy, science students scored higher when compared with commerce, 
social science and arts students. On adjustment science students were not 
differ with commerce and social science but differ with arts students. On level 
of aspiration science, commerce, arts and social science students were similar 
Certain studies have also reported that college students who pursue science 
and engineenng courses, a high self-efficacy has been demonstrated to 
influence the academic achievement(I_yent Brown, and Larkin, 1984). 
However, more or less equal level of aspiration among the students belonging 
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to different faculty of studies indicates that career aspiration were almost the 
same for all the students. 
In this context Adler (1925) emphasized that everyone has a "life plan" 
a purpose or goal which determines his/her reaction. This "life plan" is 
generally develop early in life as a result of certain relationships between the 
person and his/her physical and social environment Therefore all the 
students of different faculty of studies are also motivated to set a goal as well 
as to achieve it Findings also suggest that students belonging to commerce 
and science students showed better adjustment as compare to arts students 
which indicate that science and commerce students are more confident and 
hopeful of attaining their desired goals and feel more protected and secure 
related to their career prospects and career choices. The reason why arts are 
less adjusted is that they are most frequently faces the question "what next"? 
And are less sure about their career aspirations, thus their dilemmas and 
conflicts make them directionless and thereby, create a problem of 
adjustment 
5.2 CONCLUSION 
Thus from the above observation it is infeired that self-efficacy as a 
psychosocial variable to buffer-up against the stressors and enhances a 
person bearing for mental stress. Also perceptions of self-efficacy helps in 
creating feeling of serenity in approaching difficult tasks and activities and 
thus lower the levels of psychological strain and is related to better well-being 
and adjustment It impacts on student's aspiration, level of interest in 
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academic pursuit, academic accomplishment and how well they prepare 
themselves for different occupational careers. 
The finding of the above study suggest that the process of setting 
realistic goal and self-efficacy beliefs in students is instrumental in influencing 
academic performances and the amount of stress and anxiety and the level of 
accomplishment they ultimately realized. This study is important for the 
educationist diagnostician, counselors, school psychologists and teachers to 
assess students in goal setting tendencies and self-efficacy perception as they 
are found to affect adjustment pattern. Also, educating parent and 
encouraging students to participate in longstanding academic and career 
guidance program in enhancing and shaping realistic educational aspiration 
and developing self-efficacy beliefs. 
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PERSONAL EFFICACY SCALE 
I request you to go through each statement of the questionnaire carefully and you 
are required to give your response on a 5 - point rating scale, ranging from strongly 
agree to strongly disagree in the manner as stated below: 
Give '5' point if you feel 'strongly agree' 
Give '4' point if you feel 'agree' 
Give '3' point if you feel 'undecided' 
Give '2' point if you feel 'disagree' 
Give '1 ' point if you feel 'strongly disagree' 
1. I do the most risky work 
2. I fix the more difficult goal 
3. 1 like to persist in any work for a long time 
4. I always involve myself in the work 
5. I get success in my work due to my own abilities 
6. I fail due to lack of my efforts 
7. Others expect that I will be successful 
8. I accept that I am responsible for my failure 
9. I accept that lack of self confidence is the cause of my failure 
10. I accept that la ck of expectation and aspiration is the cause of my 
failure 
11. I have the capability to perform my job properly 
12. I have the ability to do my work without supervision 
13. I have the ability to do the different kinds of job 
14. I do not depend on other for my own work 
15. I have the ability to plan my work in proper way 
16. I have the ability to initiate new work 
17. I do not feel burdened in my work 
18. I like to do extra work 
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19. Usually my work is not completed 
20. I feel boredom in my work 
21. Generally my speed of work is fast 
22. Lack of money is the cause of my failure 
23. Physical fatigue reduces my working capacity 
24. Social co-operation helps me in getting success 
25. When I do not get proper salary in matching to my ability then my 
work is affected 
26. I succeed when I get opportunity to success efficiently 
27. Monotony & lack of freedom are responsible for my failures in the 
work 
28. Knowledge about the instruments and rules of the hospital help in ( ) 
getting success 
Name : 
Age , : 
Sex 
Class : 
Religion : 
Father's Academic Qualification : 
Mother's academic Qualification 
Father's Occupation : 
Mother's Occupation 
Father's Monthly salary 
Mother's Monthly salary : 
Hostler/Day scholar : 
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